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1.
Introduction
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The practice placement is a vital part of the learner’s academic experience.  The practice placement is an essential opportunity for the learner to develop the skills of translating theory into practice.

Learner




HEI


Placement Provider

The term Practice Learning Facilitator has been chosen to encompass the multitude of role descriptors associated with facilitating learning and assessing in practice (e.g. mentor). Further reading and appendices will be made available in order to support you in your role.  Some concepts may be new to you and we hope that you will take the opportunity to enhance your own knowledge and skills as you too can learn from your learner.

The handbook has been designed to meet the needs of Practice Learning Facilitators from a multidisciplinary perspective, therefore not all the information provided may be relevant to you, however further detailed information related to your discipline can be found in program specific handbooks and guidelines. 

On reading this handbook you will find words that are in bold italic type- further definitions can be found in the glossary of terms. 

2.
Role of the Practice Learning Facilitator


The Practice Learning Facilitator must be a registered healthcare professional who:

· Is accountable for decisions in relation to fitness for practice, through summative assessment of practice

· Has normally had two years experience in their specialist field of practice 

· Has completed a recognised facilitator preparation programme and has evidence of their updated assessment skills

· Has the support of the employing organisation to act as the practitioner who will provide supervision, support and opportunities to develop and assess the learner’s competence in practice

· Has contributed to ensuring the learning environment is appropriate for the programme, through the audit process.

Supporting the learner

As a Practice Placement Facilitator your primary role is to support your learner in practice by:-

· Assisting them to develop their learning agreements, through the identification of learning needs

· Facilitating placement visits to meet individual learning needs

· Working with the learner, assisting them with planned reflection on practice. 

· Utilising regular planned supervision in the practice setting to support the learner 

· Undertaking formative assessments of practice, to review the learner’s progress

Assessing the learner

· Communicate with the appropriate member of academic staff for the practice area, identifying any issues in practice at the earliest opportunity and identifying the support & resources required to meet the learner’s needs
· Documented feedback, in accordance with local guidelines

· Completion of the practice based summative assessments 

The primary aim is for your learner to be safe in practice and have developed both professionally and personally over the duration of the placement. Please remember that the philosophy of the “lifelong learning programme” is of adult learning where your learner will take responsibility for their own learning. However they will need some guidance to begin with, depending upon their individual ability.

3. The Nature of Practice Learning


The six steps to effective practice learning are:

	Reflective Practice


	
	
	
	
	

	
	Reasoning skills


	
	
	
	

	
	
	Adult learning


	
	
	

	
	
	
	Learning styles


	
	

	
	
	
	
	Ways of learning


	

	
	
	
	
	
	Competence, proficiency and beyond




Reflective Practice

Reflection involves describing, analysing and evaluating our thoughts, assumptions, beliefs, theory base and actions. Reflection is not very different to what you already do it your clinical practice.  Most practitioners reflect verbally in a much more analytical way that they do in writing.  As a Practice Learning Facilitator your role is to facilitate your learners ability to reflect both verbally and in writing in order to demonstrate their skills of critical analysis.


Developing Reasoning Skills


Clinical reasoning forms basis of all therapeutic practice and under-pins problem solving, so it is crucial to understand what it entails.  Once learners have mastered clinical reasoning ideas they can start to develop the processes that will help them become proficient at reasoning, and this will improve their practice (Alsop and Ryan 1996).


Adult Learning


For example, it is not necessary to learn the meaning of road signs for drivers until you are learning to drive yourself.  Equally, in practice you don’t want your learners to just be able to repeat a task unless they can demonstrate the rationale behind the task, thus making theory/practice links.


Learning styles


If your learner has a strong bias towards one type of learning you may find that in the early stages of their placement, you will have to adapt your style of facilitation to enable learning to take place.  However, it is hoped that during the placement your learner will embrace new ways of learning resulting in a change of perspective. 


Ways of Learning


Examples of Modes of learning:

· Workbased learning – the application of learning in the work place to address issues and communicate this learning to practice to ensure transferability of skills.

· Action learning - McGill and Beaty (1995) defined it as "a continuous process of learning and reflection, supported by colleagues, with the intention of getting things done" (p. 21).

· Enquiry based learning – learning driven by a process of enquiry, incorporating structures and forms of support to enable students to share information and become independent learners.


Competence, Proficiency and Beyond

Table 1 – The novice to expert continuum

	1 Novice
	· Rigid adherence to taught rules or plans 

· Little situational perception 

· No discretionary judgment 

	2 Advanced Beginner
	· Guidelines for action based on attributes or aspects. 

· Situational perception still limited 

· All attributes and aspects are treated separately and given equal importance 

	3 Competent
	· Able to identify key concepts 

· Now sees actions at least partly in terms of longer-term goals 

· Conscious deliberate planning 

· Standardised and routinised procedures 

	4 Proficient
	· Sees situations holistically rather than in terms of aspects 

· Sees what is most important in a situation 

· Perceives deviations from the normal pattern 

· Decision-making less laboured 

· Uses maxims for guidance, whose meaning varies according to the situation 

	5 Expert
	· No longer relies on rules, guidelines or maxims 

· Intuitive grasp of situations based on deep tacit understanding 

· Analytic approaches used only in novel situations or when problems occur 

· Vision of what is possible 


Assessment of practice is frequently based on this model. This may be explicit and use these exact terms or implicit, whereby documentation has used different terminology but inherently is based on the above framework.

4.
Providing an Appropriate Learning Environment


Work based learning requires the provision of a structured and facilitated environment to enable the learner to develop their knowledge and skills in practice.

Placement provision will vary across different practice areas, professional groups and according to the stage of training of individual learners.  

Nevertheless there are similar set of issues that require attention across the majority or practice learning settings.  These may be broken down into four main areas:

· The management of learners in the workplace

· The provision of appropriate resources

· The organisation of practice experience

· The facilitation of practice learning

In all of these areas a close collaboration is required between the education provider and the placement provider.  It is the responsibility of the education provider to ensure that detailed information specific to individual learners and programmes is available to supplement the general guidance offered below.


The Management Of  Learners In The Workplace

· Employer’s responsibilities should be agreed and available for reference.

· Any local policies concerning learners on placement should be adhered to.

· Guidance should be sought from the education provider/employer concerning issues affecting particular learners.

· Learners should receive an induction to the workplace, key staff and facilities.

· Learners should receive an appropriate health & safety induction.

· Learners should make themselves familiar with local policies and procedures, in particular those in respect of whistle blowing and the requirements of learners with special needs (SNDA).

· Expectations concerning the workplace, e.g. dress code, attendance requirements, should be made clear and be followed by the learner.

· Mechanisms should be in place for recording and reporting absence.

· Mechanisms should be in place for authorising leave from placement if this is applicable.

· Responsibilities for monitoring the professional conduct and behaviour of learners while on placement should be clear.

· Procedures for dealing with any learner complaints should be clear.

The Provision Of Appropriate Resources

· Key staff roles and responsibilities need to be identified, particularly with regard to the learner’s lead Practice Learning Facilitator/mentor/supervisor.

· Sufficient time needs to be allowed and scheduled for particular roles to be undertaken.

· Written information in the form of a learner induction pack or similar should be provided if possible.

· Access to other learning materials and resources is desirable to support practice learning.

· Access to a library is desirable wherever possible.

· Access to appropriate administrative and IT resources should be provided if this is necessary to the learner’s work on placement.

· Access  to adequate clinical space and/or office space should be provided if this is necessary to the learner’s work on placement.

· Shortfalls in resource provision should be identified and reviewed with service managers and the education provider.

The Organisation Of Practice Experience

· Information about education/learning requirements should be made available through detailed placement facilitators handbooks.

· Clarification of learning requirements should be possible through contact with programme staff and learners prior to, or at the commencement of placements.

· It is desirable for general placement information to be provided and updated regularly in a standardised written form for the use of the education provider and learners.

· Specific learning opportunities available within the placement setting are best identified in advance of the placement to facilitate placement allocation and learning.  The structure of this will depend upon your learners profession.

· Other staff in the service setting should be made aware of the role and contribution of learners on placement.

· In planning placement experience with individual learners consideration should be given to their previous experience, the range and depth of experience that is appropriate and the amount of experience that is reasonable to obtain in the time available.

· Experience is usually best gained in a planned and progressive way, as far as this is possible within the constraints of the practice environment.

· Experience should normally include opportunities for the learner to observe others, participate in joint work and to undertake some independent work.

· Experience should normally be monitored and reviewed continuously with an overall summative review and evaluation at the end of the placement.

· Learners feedback on the value and nature of the experience gained should be  provided to assist in future placement planning.

The Facilitation Of Practice Learning


· Practice staff should have the benefit of continuing professional development opportunities to support them to facilitate placement learning – e.g. formal programmes, personal study.

· Consultation should be available from academic staff to help prepare and support individuals in their role as placement learning facilitators.

· At the outset of placements the learning needs of individual learners will be identified, this is a joint responsibility of the Practice Learning Facilitator and the learner.

· At the outset of the placement a written learning agreement should be drawn up with each learner which specifies the overall aims, learning outcomes and proposed learning opportunities of the placement.

· Learners should be provided with detailed feedback on their practice.

· Learners should be encouraged to engage in personal and shared critical reflection on their learning on the placement.

· Learners should be encouraged to make links between their practice experience, theoretical ideas and the current research evidence base.

· Learners should be offered support for any issues that arise concerning the interface between their personal and professional development.

· Practice learning should normally be monitored and reviewed continuously with an overall summative review and evaluation at the end of the placement.  However, some placements may not be long enough to enable summative assessment to take place.

· Learners feedback on the value and nature of their learning should be provided to assist in future placement planning
5.
Practice Assessment


This is a continuous process requiring you to give appropriate feedback to your learner, completing documentation appropriately.  It also includes identifying issues with learning, and communicating these effectively in a timely fashion to the appropriate academic staff. 

Feedback is an important aspect of assessment.  It is a two way process giving you the PLF the chance to give both positive and negative feedback to your learner on their performance in practice.  Feedback also provides an opportunity for your learner to evaluate their own performance in practice identifying strengths and weaknesses and to evaluate your performance as a PLF. It is vital to remember that this feedback should be constructive not destructive.

As the Practice Learning Facilitator a key aspect of your role is ensuring the validity and reliability of your assessment of learners in practice.  This means you are accountable for decisions made. Such decisions allow for student progression (or not) and ultimately registration (or not). 


A Guide to Assessment Terminology 


ASSESSMENT is the process of making decisions based on the results of measurements or observations. Assessment is not about individual learners, faculty, or testing. It is about program improvement based on evidence. Assessment instruments or observations are tools which contribute to the decision making process. 

AIMS are broad statements of intent.  The aim of any practice placement is that the learners meet the standards of their chosen professional thus demonstrating competence for their stage of learning.

OBJECTIVES should discern whether learner outcomes have been realised thus permitting an assessment of the learner’s strengths and areas for development. These can be considered stepping stones on the learners journey towards competence.


OUTCOMES state explicitly what the learner can do after instruction. An objective should effectively clarify the nature of an instructional intention. 

CONTINUOUS ASSESSMENT happens when the learner is working with any member of your practice team. However you should ensure that you get feedback on your learner’s performance from the team. This enables you to sample the learners performance on a continuous basis so that no particular skill or competence/outcome can be said to have been achieved at the summative point.


FORMATIVE assessment is a form of assessment intended to give learner’s feedback on their learning progress, to identify their strengths and weaknesses. These should be documented and the learner assisted to develop a plan to meet areas for  further development and learning. For learners who are not achieving their learning goals academic staff should be contacted at the earliest opportunity to ensure both the learner and you as the Practice Learning Facilitator are supported. 

SUMMATIVE assessment is the final evaluation of a learners competence against the identified learning outcomes, carried out within the designated timeframe identified within the programme handbook. For a failing learner it is important for this process to occur within the designated timeframe.


ASSESSMENT TOOLS selected as part of the assessment process should explicitly measure the competence against learning outcomes.  When selecting a method of assessment there are two criteria that are important: 

RELIABILITY has to do with the consistency of the tool. 
Measurements are reliable if they accurately reflect the aspect being measured rather than obtaining a score that could be due to chance. 

VALIDITY can be defined as the extent to which measurements are useful in making decisions relevant to a given outcome. To the extent that measurements fail to improve effective decision making by providing misleading or irrelevant information, they are invalid. No matter how reliable the assessment tool is, measurements are useless if they are not valid. 

There are four types of validity: 

CONTENT - Decisions based on content validity determine whether learners developed competence. Assessment tools have content validity if they ask learners to demonstrate those skills and competencies required by the outcome. 


CONSTRUCT – Quality that is devised by psychologists to explain aspects of human behaviour that cannot be directly observed e.g. attitudes, values and intelligence.. 

PREDICTIVE - This type of validity is used to predict or estimate how a learner will perform on a subsequent criterion task. 

CONCURRENT – extent to which results of a test correlate with those of other tests administered at the same time

6.
Roles and Responsibilities

The following are a list of terms relating to the roles and responsibilities of those members of staff involved in learner learning.

The glossary at the end of this document has a list of corresponding terms used across the professions.

	Possible Titles 
	Role

	Clinical co-ordinator

(placement co-ordinator)

(director of resources and health service liaison
	The University member of staff who is responsible for managing the clinical education. This may be an academic or administrative staff member.

	Key account manager

(locality lead)

(student training facilitator)
	Member of academic staff who meets regularly with senior members of trust staff to discuss pre-registration contact, student numbers, variations, and post qualifying training needs

	Clinical education placement (practice based learning, practice placement, clinical placement)
	Practice placement for learners.

	Placement co-ordinator


	Member of administrative staff who co-ordinates the allocation of students to placement and liaison with placement areas regarding student placements

	Placement provider


	Any health or social care organisation which has agreed to provide clinical education placements for learners.

	Practice Learning Facilitator 

(placement supervisor, mentor, assessor, instructor, clinical educator, supervisor)


	The practitioner who directly manages individual learner placements and who is responsible for the clinical and educational process offered to the learner.

	Associated mentor

(student trainer)
	A registered practitioner who has undertaken preparatory studies into the role.  An associate mentor supports the mentor and can undertake formative assessment of practice.

	Department/Unit/Trust/Service
	Any location in which a learner gains clinical experience, for example a unit within a hospital department, a defined specialist unit, a community unit, private practice, sports clinic or within industry.

	Higher Education Institution (HEI)


	The educator provider who is responsible for managing and delivering the validated degree programme.

	Programme
	A collection of approved courses which lead to an award(s).

	Programme of study
	The approved curriculum followed by an individual student which meets the requirements of the university’s academic framework, the regulatory body’s requirements and those of all the stakeholders.

	Course
	Part of a programme which has discrete learning outcomes and assessment,  each course has a designated level and credit rating defining the academic standards expected.

	Learning outcomes
	Specific statements set by the HEI or professional body.  A recognised level of achievement that can be measured and are characterised by levels and descriptors.



	Multidisciplinary team
	Other members of staff both professional and non professional involved in the management of specific clients/patients.

	Service manager

(named trainer)
	The manager responsible for the provision of the placement.

	Visiting / Link tutor

(personal tutor)
	The University member of staff who visits a clinical placement in order to liaise with clinical educators and learners.

	Clinical Placement Facilitator

(Learner Training Facilitator)
	A facilitator who works for the Trust/HEI or regionally to support Practice Learning Facilitators and learners on placement.


7.
Conclusions

We trust that you have found this handbook useful and it has enabled you as professional to have increased understanding of the complex and vital role you have in supporting learners in practice.  These learners may be from a variety of HEIs and disciplines however, the skills that you  are supporting the student to develop are key transferable skills common to all health care professionals.

It is recommended that you keep a portfolio of evidence to you competence in facilitating learners in practice.  This may be used to gain accreditation of prior experiential learning towards further academic studies.

If you are interested in this process please seek guidance from your local HEI.
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9.
Glossary of Terms 

This glossary of terms aims to clarify the different terms used within the various practice learning environments learners will access during their studies.  Many of these terms are synonymous and we hope this glossary will aid your understanding and facilitate inter-professional working.

	Assessment 
Assessment is a process of gathering information to meet a broad range of evaluation needs. 

	Benchmark
A benchmark translates the standard into what the learner should know and be able to do at developmentally appropriate levels. Benchmarks are models that teachers, parents, and learners can refer to when designing, implementing, and assessing learner outcomes. 

	Criteria 
Criteria - sometimes called performance standards - are the qualitative or quantitative statements used to measure whether the program standard (competency achievement) has been met. The nature of the criteria may vary depending on the specific assessment tool being used. However, for the process skill (competency), Manage work responsibilities, for example, one criterion for measuring a learner's ability in that area would be, Gets work done on time. 

	Documentation 
Documentation is a pre-requisite for working with learners in practice. It acts as an audit tool giving information about the learners development identifying issues and action planning any areas of concern.

	Indicators 
Indicators provide specific examples and explicit definitions that can be used in rating learners' level of achievement relative to specified skills, strategies, and knowledge. 

	Portfolio
A portfolio is a purposeful collection of learners work that exhibits their efforts, progress, and achievement in one or more areas and their ability to link theory to practice. 

	Fitness for practice

Education delivery that is based on health care need to ensure practitioners are competent to practice.

	Supervision

Planned regular periods of time that the learner and supervisor spend together discussing the learners work on their placement and reviewing the learning

	Standard 
The term standard is problematic because it means so many things (and, sometimes, nothing). It can be a synonym for criterion. It can also mean "a structure providing a base or support," in which case, it is synonymous with program standards the knowledge, skills, and attitudes (or competencies) to be achieved in the program. The most common meaning may be "achievement of the specified program competencies at the level of performance established for successful completion."

	Learning environment

A placement area providing learning opportunities that are relevant and appropriate to the learners individual and programme needs.  A positive learning environment is enhanced by the quality and commitment of mentors.

	Learning agreement/contract

An individual action plan produced by the learner in conjunction with their mentor based around the achievement of specific learning outcomes.  A learning agreement should be used as part of the reflective process and as such is dynamic.

	Life long learning

The NHS Pan (DoH 2000) identified the need for practitioners to be life long learners.  Life long learning is a commitment by the practitioner to continually seek opportunities to formally develop their practice.


Key Point





At the beginning of the practice placement, the Practice Learning Facilitator will receive details of the programme and the learning outcomes to be achieved.








A Guide to Facilitating Learning 


During Practice Placements








Key Point:





The best way to do our learners justice is to use as wide as possible a mixture of the assessment methods allowing learners a range of processes through which to demonstrate their respective strengths and areas for improvements. 








Key point:





Practice learning needs to be facilitated by practice staff who are supported by academic staff. Practice staff have been suitably prepared for this role utilising models of good practice in adult and professional learning.








Key Points:





Practice experience needs to be organised in line with the programme


requirements, the learner’s stage of learning and the specific learning


opportunities available in the service setting.








Key Points:





The necessary resources to support practice learning need to be identified


and developed within the context of the wider needs of the service setting.











Key Points:





The responsibilities and duties involved in managing the learner in the


workplace need to be clearly identified and planned for.











Key Point:





This section has been provided to ensure you as a Practice Learning Facilitator understand the importance of providing an appropriate learning environment that meets the requirements of the professional bodies and the Quality Assurance Agency.
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Key Point





The following information has been provided to enable you to understand what you need to do in order to support your learners in practice, to make their placement an effective and memorable learning experience.








Key Point





Practice learning is the most important forum for learning in health care education.  It is where you can make a difference in how your learner perceives care and the impact that they have on real people.








Practical Application





Feedback or the opportunity for reflective self evaluation should be offered as soon as possible after the student's performance has been observed.	


In the initial stages students should have the opportunity to go to a quiet place to consider their self evaluation as soon as possible after the activity. 


As students progress and take on more responsibility time should be set aside for reflection and discussion at the end of each day.





Practical Application





Learners should be encouraged to identify the rationale behind care options and identify the appropriate care choices. 





Key Point





Clinical reasoning is about thinking and talking about the way we work and giving reasons for what we do.  








Key Point





Research has shown that adults become ready to learn when they need to perform certain roles (Knowles,1990).





Practical Application





Encourage learners to identify their own learning needs and strategies to meet these needs.  Agreed needs and actions should be documented on their learning agreement and reviewed by both parties at regular intervals.








Key Point





Honey and Mumford (1982) showed that there are 4 types of learner. 


Activists


Reflectors


Theorists 


Pragmatists








Practical Application





Be aware of your own learning style as this may be in direct conflict with your learners and may require some adaptation on your part initially.  





When planning learning activities it is advisable that you encompass all the learning styles equally.








Key Point





A variety of modes of learning may be used during educational programmes.  Learners appreciate variation in their learning modes as this increases interest and motivation.








Practical Application





A learner has encountered a client with an infrequently encountered clinical condition.  They ask you as their PLF to explain the condition and you identify that the learner would benefit from obtaining further information.  Rather than supplying the learner with the information required, an enquiry based learning approach would involve the learner researching further information themselves and feeding this back to you.














�
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Most teaching is concerned with bringing learners up to a level of competence in their discipline.  It is clear that some people achieve expertise.  Dreyfus and Dreyfus (1986), drawing on their different perspectives as computer scientist and philosopher, developed a useful five-stage typology of developing expertise, with the characteristics of each stage:





Practical Application:





The practice area should:


Have a stated philosophy of care which is reflected in practice and supports curriculum aims where support for CPD opportunities is explicit.


Provide appropriate learning resources.


Values student feedback for its contribution to the ongoing evaluation of the learning environment and the student experience providing feedback to all stakeholders











Practical applications:





The students demonstration of competence should involve the achievement of learning outcomes in both theory and practice which may be supported by a portfolio of practice experience demonstrating their fitness for practice.
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